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The Problem of Violence

Jonathan and Derrick, both juniorsin high schooal,
sit in the guidance office unable to ook at each other.
Derrick hasjust recently returned to school after atwo
week expulsion for possession of a handgun on school
grounds. Derrick has admitted that his reason for
bringing the gun to school was to give Jonathan, “ a
scare hewouldn’t forget.” Asthey both tell their sides
of the story, they are asked to think back to when the
conflict between them originated. Many instances of
confrontations in school and at social events come to
mind, but still noreasonfor initial aggravationisfound.
Finally, after morethanan hour of thinking back through
their high school andjunior high years, they cometo an
agreement that the conflict between themoriginated in
8th grade when both were trying out for the junior
var sity basketball team. Jonathan, who wasput into the
position of point guard, called one play and then ran
another, leaving Derrick in the wrong place at the
wrong time, costing him, he thought, a position on the
team. Later, when Jonathan madetheteamand Derrick
did not, the resentment and anger continued to escalate
for three years.

Mediacoverage of violence and school safety isa
daily event. Is violence a growing problem, or are
newspapers, television, and magazines simply appeal -
ing to the “shock element,” illustrating how destructive
human beings can be?

Research confirmsthe fact that violenceisagrow-
ing problemin Americansociety. Many factorscontrib-
uteto the increase in violent acts including the glamor-
ization and accessibility of firearms, the availability of
illegal drugs, the growing appeal of gang membership,
and the unrelenting cycle of poverty.

Weapon possession isno longer “just for show,” as
1988 marksthefirst year that the 15- to 19-year-oldmale
wasmorelikely to die from agunshot wound than from
natural causes (Lawton, 1991). Conflicts between stu-
dents no longer end in fist fights, but in fatalities.

The frequency of devastating reports of youth in-
volved in violent acts reflects an inability to handle
conflicts in safe, constructive ways among this age
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group. Video games and influence of the media create
the illusion that after killing or heroically conquering
any obstacle in your path through violent means, it is
easy to walk away from the situation without any harm
done. The callousness of the younger generation to the
living, feeling human beings that surround them allows
them to fed little remorse for any action taken, aslong
asit “doesn’t hurt me.”

Violencein Society—Violence in Schools

It is an unfortunate fact that in the United States,
“the homiciderateisfour times greater than the nearest
industrialized country; and the use of firearmsin these
homicides is four times greater than most coun-
tries’ (Dirks, 1993). Schools mirror society, and vio-
lence in schoolsisup aswell. Although the business of
schoolsisto educate, many studentsaremore concerned
with their own safety than how to analyze a poem or
solve a mathematical problem. How can learning take
place with “three million school-based thefts and vio-
lent crimes occurring in schools each year” (Crowley,
1993)?

Many students live in fear of the dangers that
surround them, not only in metropolitan areas, but
suburban and rural settingsaswell. O’ Malley’ s (1993)
survey of 6th-12th graders reports that:

» 35% said they didn’t think they would livealong
life,

* 60% saidthey could get ahandgunif they wanted,

» 40% said they feel afraid of handgun violence at
school every day.

A study by Learning Publications (1988) reports
that, “...eight percent of students skipped one day of
school a month because they feared for their safety.”
Coulter’s survey (1989) found that, “...each month,
about 282,000 students are physically attacked in
America s secondary schools.” When the basic need to
feel safe in their surrounding environment is not met,
how can children learn at any level in the educational

setting? As Maslow’s theory of social development
suggests, “...if aperson’slower [more basic] needs are
not met, that person must spend time and energy trying
to meet them, thus stunting the normal drive for love,
esteem, and self-fulfillment” (Berger, 1988).

Often students find their need to feel safe and a
sense of belonging in the context of gang membership.
Children join gangs at young ages, believing that gang
membership offersthe best protection from the dangers
onthestreetsandinschool. When astudent joinsagang,
acycleissetinto motionthat playson theinsecurities of
students. As one student needs to have the security of
being part of a gang for protection, other students are
threatened and intimidated, making gang membership
(agroup of individualsthat protects its members) more
and moreappealing. A high school Englishteacher from
Castro Valley, Cdlifornia, Jm Burke, describes the
appeal: “Week after week, | see these kids trying to
createtheir ownfamilies. They do thisbecause so many
of them have no family at homethat providesthemwith
affection, with a sense of belonging. They feel that no
one at home cares about them so much that they would
smash someone who insulted them, as their Raiders-
jacketed friends would do” (Burke, 1991).

Thesefearsarenot limited tothestudents. Teachers
are aware of the danger that surrounds them while at
work. Crowley (1993) reports that, “ One of every five
teachers can citeincidents of verbal or physical threats
from studentsduring the past 12 months, [and] ...crimes
on or near school grounds have reached 16,000 per day,
or one for every six seconds school isin session.” A
survey based on interviews with a nationally represen-
tativesampleof 1,000teachers found that one-thirdfeel
their peers as well astheir students are less eager to go
to school because of theviolencein schools(Metropoli-
tan Life, 1993).

Strategies Currently Used to
Decrease Violence in Schools

What strategies are schools using to combat this
outpouring of violent behavior? Traditional forms of
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disciplining students for violent acts include in—school
suspension (1SS), out—of—school suspension (OSS), and
expulsion. The Metropolitan Life teacher survey of
1993 found that 81 percent of schools suspended stu-
dentsinvolvedinviolent acts. Although the strategies of
suspension and expulsion are meant to give students a
firm warning that their behavior will not be tolerated,
these strategies can also send a harsh message of rejec-
tion that seems to “push” the student out of school,
increasing the chances of eventual school dropout. Stu-
dents need to learn the basic skill of expressing strong
feelingsin nonviolent ways, instead of being separated
and stripped of their individuality. Suspension strate-
gies only move the problem from one location to an-
other—either isolating the student in aroom or pushing
the student back out into the violent streets. Newer
preventive strategiesinclude theinstallation of security
guards, metal detectors, surveillance cameras, andiden-
tification badges. Other commonly used strategies in-
cludeinstituting adresscode, establishing adisciplinary
code, and counseling students and their families. Metal
detector programs and punishments alone cannot end
youth violence; measures to change the behavior pat-
terns of students must be taken.

How Students M anage Conflict

Children learn by example. Unfortunately, some
rolemodelsdisplay destructivewaysof handling anger,
frustration, and conflict. Abusive parents send the mes-
sage to their children from an early age that the “best”
way to deal with conflict isthrough violent means. At
home, in the community, and among their peer groups,
children are often times encouraged to lash out, make
threats, defend themselves, and take revenge when
conflict arises. Handling conflict in nonviolent waysis
something many children may never have been taught.

Statistics illustrate that when students encounter
conflict many resort to confrontation, an aggressive
method of handling conflict. This method presents an
arrangement where the aggressor wins and the other
person loses. Hostility and physical damageresult from

the win-lose mentality, an attitude detrimental to coop-
eration. In the state of South Carolina, out of 5,000
students that were surveyed across the state, “thirty-
three percent of the females surveyed and 50% of the
males surveyed engaged in physical fights within the
last 12 months’ (South CarolinaY outh, 1991). Intheir
desireto punish or get even, theseindividualsaretaking
violent action that harms themselves as well as others.

Other students choose not to handle problemsat all
by running from confrontation altogether. People who
avoid conflict lose opportunities to express their own
feelings and convictions. When conflict isavoided, the
psychol ogical needto beunderstoodisneither acknowl-
edged nor met. Thus, people who avoid conflict lack
control of their lives. Asthey do not express feelings,
they damagenot only their self-esteem, but al so damage
their relationships with others.

Conflict is normal and is part of everyone's life.
How each person choosesto handle conflict determines
whether theexperienceisbeneficial or detrimental tohis
or her growth. Too often, conflict is seen as something
that needs to be eliminated or removed, instead of
something that can be worked through and used con-
structively. Most of the time, conflict occurs due to
miscommunication. Someone misunderstands the ac-
tion, words, or intentions of someone else. Unlike the
dead end strategiesof confrontation or avoidance, com-
munication through aconflict can lead to knowledge
and growth for self and others.

TheHeart of the Problem

Instead of eliminating the symptomsof the problem
of violence, we must return to the origin of the disease
whereviolence begins. Any child will do thingsthat are
wrong. A child never has to be taught how to lie, or to
fight with his or her brother or sister—it is something
that naturally occurs. Children need boundaries, and
parents typically correct inappropriate behavior at a
young age, teaching childrenwhat behaviorsareright or
wrong, acceptable and unacceptable.
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When young people are faced with problems, their
natural response is to resort to confrontation or avoid-
ance. These alternatives are harmful and lead to recur-
ring problemswhen astudent either lashesout intheface
of conflict or avoids it by suppressing anger and fear.
Solving problems effectively is not an innate skill of
students, but is something that must be taught and put
into practice. Teaching of conflict resolution skills
offershope asthese skills can assist studentsin commu-
nicating effectively and overcoming disputes, allowing
emotional, social, and intellectual growth to take place
in the process. Programs involving students and teach-
ers have proved to be most successful because of the
joint agreement to share in the awareness of common
norms and strategies for handling disputes.

The Importance of Early I ntervention

Early intervention programs aim to teach students
how to beaware of and overcometheviolent society that
surrounds and influencesthem. Such programs, imple-
mented in classrooms of preschool and/or elementary
school-aged children, teach nonviolent behavior, alife
skill that will continue to develop in the later years of
adolescence and adulthood. Children as young as pre-
school and kindergarten age can learn the conflict reso-
[ution skillsof empathy, impul se control, and managing
their anger.

Not only schools, but parents, communities, child
care providers, and health care providers can help to
build the critical foundation of equipping children with
the awareness and skills to manage and work through
impulsive, aggressive actions. The Choosing Non-
Violence (CNV) Program of Chicago found that when
primary school studentswere asked to think about how
they express their strong feelings, they “...spontane-
ously shared alist of extreme violent responses, such as
breaking windows, beating up little kids, destroying
loved items or works of their own art, and so forth”
(Parry, 1993). Based upon these findings the program
eventually developed astrategy of early intervention to
redirect the common destructive tendencies already
ingtilled in students of such young ages. The key
concepts of the CNV program are to help children:

1) understand what violence is; be able to name
itintheir lives, their toys, their choices...

2) redlize they have the power to choose and
control how they will act...

3) learn the power of language so they can use it
to express how they feel, to protect and defend
themselves without being violent (Parry,
1993).

Y oung children should be made aware of the vio-
lencein their environment, and of their own tendencies
to beviolent. They cantakeresponsible control of their
own actions and the ways that they handle strong feel-
ings at very young ages.

A Results-Oriented Strategy—Pear Mediation

Peer Mediation isamethod of conflict resolution
that enables people involved in conflict to reach a
mutually acceptabl eagreement withthehel p of aneutral
“mediator.” This mediator, instead of being the adult
referee who simply steps in and makes the cals, is
usually only slightly older than the disputantsinvol ved.
Mediations can involve students as young as third and
fourth grade mediators, and first and second grade
disputants. Only the students involved in the conflict
and the mediator are included in the mediation process
which usually occurs around atable. (The scenario on
pages 5-8, “Peer Mediation in Action,” allows a more
complete understanding of how the peer mediation
process can bring about a peaceful agreement.)

The peer mediation process consists of 11 basic
steps:

1) Mediator asks each participant to agree to ad-
here to certain rules:

* to try to solve the problem

* not to interrupt others while they talk

* not to put down or threaten while you tell
your side of what happened

* to be honest (Continued on Page 9)
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PAULA STOPS INHER STEPS LWHEN
SHE RECOGNIZES THE CONFLICT
OCCURRING IN FRONT OF HER.

THIS MUST BE SOMETHING
PRETTY SERIOUS FOR
ALLISON AND JILL TO
BE FIGHTING. THEY'RE

USUALLY BEST FRIENDS.

LWHAT DOES
SHE WANT?!

GUYS, COME
ON, LET'S TALK
THIS OVER.

THERE'S NOTHING
TO TALK OVER!

WELL, THAT'S
NOT HOW IT

LWHAT COULD YoU
DO TO SOLDE
THE PROBLEM?

‘ BOLUTLONS
< 4°

‘BDTH PARTICIPANTS CONTRIBUTE TO THE SOLUTION. . .

SOUNDS LIKE WE CAN
LWORK TOGETHER TO SOLVE
A PROBLEM AND
EUERYONE LVINS!




The Process

1. Mediator presents rulesto be
followed during mediation.

2. Participants agree to follow
rules.

3. Participant No. 1 tellshig/her
side of what occurred in the
conflict.

Peer Mediation In Action

Paula turns the corner and stops in her steps when she recognizes the
conflict occurring in front of her. This must be something pretty serious for
Allisonand Jill to befighting; they’ reusually the best of friends. Her impulse
isto ignore the situation and mind her own business. But because sheisa
school mediator, sheknowsa better way to handleconflict. Shewalkstoward
Allison and Jill, and as their voices lower she knows they are aware of her
presence.

What does SHE want? Both Allison and Jill are irritated with this
interruptionintheir fighting and look at Paula with the same anger they direct
at each other. “ Guys, comeon, let’stalk thisover,” Paula says.

No response is given at first, but a crossing of Allison’s arms and then
Jill’sarms. Then Allison says, “ There's nothing to talk over.”

“Well, that’ snot how it looks. Whatever isgoing on between you two needs
tobesettled.” Paula says, hoping that they agree, “ Comeon, Mrs. Patrickistill
in her room, and I’'m sure she wouldn’t mind us coming in to talk.”

Heregoesnothing, Paulathinks. “ | want you both to knowthere’ saway
we could handlethis conflict you and Jill are having wher e you both win and
canwalkaway inagreement. Thatis, if youboth WANT toworkitout.” Paula
receives a nod fromboth girls. “All right, there's something that we need to
agree on before we get anywhere with any of this, and that is whether or not
you WANT to solve this problem.” Paula says, “ Unless you really want to
work through this problem, we're all wasting our time, right?” Paula
continues, “ I’ [l assureyou that anything that issaid in thismediation will not
be repeated by me, that is, it's CONFIDENTIAL. There are some rulesto
mediation, and they' rejust followed towor k thingsout in the best way without
confusion or setbacks. These rules are that you don’t interrupt each other
when you' retalking, you don’t add any name-calling or put-downswhen you
tell your side of the story, you're to be as honest as you can, and most
important, you' retowork hard to solvethe problem. Canyou agreeto follow
these rules?”

Allison and Jill both nod, and Paula says, “ Now Allison, why don’t you
share your side of the story first, and remember, be totally honest.”

Allison looks at Jill and begins, “ Yesterday on the phone, | told Jill that
| thought Verlyn wasa nice guy and that | wouldn’t mind getting to know him
better. Well, today when | walked into class Joanne said ‘ Hey, Allison, why
don’'tyou ask Verlyntothedance? Well, I didn’t tell Joanne anything about
liking Verlyn. | knew that Jill must have said something to her.”
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Paulareplies, “ Let me seeif | understand. Allison, you told something
to Jill onthe phone and feel that she must have shared some of thethingsthat
youtold her with someoneelse. Inscienceclasstoday, Joanne mentioned one
of the things you told to Jill, and you would rather that Joanne had not been
told thesethings. Isthat what happened Allison?” Allison nods, “ Could you tell
me what your fedlingsare?” Paula asks.

Allisoneventuallyreplies,” | guessI’ membarrassed becausenow Verlyn
knowsl likehim, and | really didn’t want himto know so soon. But most of all,
| guess| feel hurt becauseJill shared something I told her with somebody el se,
and | guess | feel like she' s been talking behind my back.”

Paularestated Allison’ sfeelings, “ You feel embarrassed because some-
thing that you didn’t want others to know, they know, and you feel kind of
betrayed” because a secret you thought you had with Jill seemsto have been
told.”

“Yeah, that's exactly how | feel,” Allison says.

Paula then turned toward Jill in her seat, “ How about telling your side
of the story now, Jill.”

“Well,” Jill begins, “1 really didn’t know that | wasn’'t supposed to tell
anyonewhat Allisonhad said. | didn’t seeany harmdonewhen Joanneasked
mewho Allison wastaking to the SadieHawkinsdance, and | told her that she
might ask Verlyn. Then everything happened so fast, and before | knew it,
Joanne said something acrosstheroomto Allison about taking Verlynto the
dance, then Allison looked at me. Shewassoangry. | realized that | should not
have said anything, but there was really nothing | could do abouit it.”

“ Let me seeif I’munder standing what you' ve said, Jill.” Paulatakesa
deep breath and begins, “ Joanne asked you who Allison was taking to the
dance and you told her that Verlyn was a possibility. You didn’t realize that
saying what you did would lead to an embar rassing scenein scienceclass, but
it did, and you know that Allison is angry with you.”

“How are you feeling now, Jill?” Paula asked.

“| feel angrywith Joanne. | amalso hurt becauseafter being suchaclose
friend of Allison’s, | never thought she could get so mad. | mean, | didn’t feel
like shewould listen to me or try to understand that | didn’t mean to hurt her
feelings. | know now that it was a mistake to tell Joanne about Verlyn, but |
guess there’s nothing | can do about it. Allison didn’t ask me not to tell
anybody, but now | know | should not have.”

. Mediator summarizesfor clari-

. Fedlings are discussed.

. Mediator restates feeling.

. Participant No. 2 tells his/her

. Mediator summarizesfor clari-

. Fedlings are discussed.

fication.

side of what occurred in the
conflict.

fication.
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10. Mediator restates feeling.

11. Mediator asks if anyone
needsto contributeanything

12. Both participants contribute

13. Mediator summarizes the
presented solution to the
problem.

14. Participantswork together on
the solution.

15. Mediator checkstoseeif par-
ticipants feel that the prob-
lem has been solved. If so,
participants are dismissed.
If not, mediator directs the
group back to Step No. 12.

Paula restateswhat Jill hassaid, “ You feel frightened about how angry
Allison could be with you. You feel, asyou put it, it was a ‘ mistake' to tell
Joanne something about Allison asking Verlyn to the dance.”

“Yeah,” Jill replies, “ That’s how | fedl.”

“ Do either of you have anything to add?” Paula asks and both Allison
and Jill shaketheir headsno. She continues, “ Allison, what could you do to
solve this problem?”

Allison thought and then answered, “ | guessthat inthefuturel couldlet
Jill know about the things | want to keep between the two of us. | also could
make an effort to listen to her side of the story next time instead of getting so
mad and wanting to hit her.”

“ Jill, do you agree that this solution could work?” Paula asked.
“Yeah, | guess so,” Jill replied.

“ Could you add anything to the solution for this problem?” Paula asks
and waits for a response.

“| could make an effort to think about how things| say could hurt others,
especially in my friendship with Allison. And, of course, if she tells me
somethingin confidence, | would not tell anyone. | guessif Joanneor anyone
asks me anything about another person, | should pretty much tell themto ask
the person involved,” Jill concludes.

Paula proceeds with the mediation process, “ Now that we've talked
about howto solvethisproblem, et metry to put together what hasbeen said.
All right, Allison, you have agreed to let Jill know when something that you
tell her needs to be kept confidential, and to make an effort to listen to Jill,
instead of wanting to hit or yelling at her when you feel angry. Jill, you have
agreed to keep things confidential that you believe Allison might not want to
sharewith anyoneelse. If anyone asks you about someinformation that you
are unsure of sharing, you’ ve decided to encourage them to ask Allison, or
whomever, themselves....How does that sound?”

“ Sounds good to me,” Allison says, and Jill nods.

“Yeah, sounds like we can work together to solve a problem, and
everyonewins,” adds Jill.

Paula continues, “ Do you feel like the problem has been solved?...be
honest...” Bothgirlsnodinagreement andfinallylook at each other, knowing
that their awful problem has been overcome.
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2) Mediator asks one participant what
happened.

3) Participant responds.
4) Mediator summarizes what was said.

5) Mediator asks the other participant what
happened.

6) Participant responds.
7) Mediator summarizes what was said.
8) Feelings of both participants are discussed.

9) Mediator asks participants to think of ways
to solve the problem.

10) Alternatives are discussed and some elimi-
nated.

11) Agreement is made for a solution both
disputants can agree to.

Peer mediation programstrain agroup of students
to act asmediators, taking on therol e of being unbiased,
empathetic listeners, respectful of the differences of
others, hel ping them work together, so they can cometo
a mutual, peaceful agreement. Magjor factors of peer
mediation are: active listening, cooperation between
participants, acceptance of each other’ sdifferences, and
creative problem—solving, which takes into account
each participant’s position. Peer mediation promotes
communication that is fundamental to growth, empha-
sizing that conflict can be constructive if feelings are
communicated and dealt with, rather than ignored, and/
or alowed to escalate.

It isimportant to note that peer mediation may not
be appropriate in some instances. Conflicts involving
weapons, illegal activity, or blatant injustice are nor-
mally beyond the scope of peer mediation and are the
responsibility of theschool administration. Peer media-
tion may be used to “talk out” the conflict after other
school policy measures have been taken.

Benefits of Peer M ediation
for Students and Teachers

Peer mediation programs provide many benefitsfor
students. Students like being given the tools and the
responsibility towork out their problemswithout paren-
tal or teacher supervision. Talking out disputesisanew
approach for many studentsand isenjoyablefor most as
each participant attempts to understand different points
of view, and he or she knows that others are making an
effort to understand his or her point of view. Peer
mediation not only builds self-respect, but it also en-
courages students to understand those who, either cul-
turally or ethnically, have a perspective different from
their own. For many students, being ableto sit downand
talk about disputes without the threat of violence is a
new and rewarding experience.

Therehasbeen anabundanceof qualitativeresearch
done on the effectiveness of peer mediation programs,
but only limited quantitative research. Indicators are
that programsdo indeed provide many obviousbenefits
for students. Among teachersinaK-12 peer mediation
training programin New Y ork City, called The Resolv-
ing Conflict Creatively Program:

» 70.9% observedthat toamoderate or great extent,
children were demonstrating less physical vio-
lence in the classroom;

* 66.3% observed |essname-calling and fewer ver-
bal put-downs among children;

» 77.8% observed more caring behavior among
their children;

* 69.1% observed anincreased willingnessto coop-
erate among children;

» 71.5% noticed that children increased skills in
understanding other’s points of view (Metis As-
sociates, 1990).

One student tells of her experience with a peer
mediation program and her decision to become a peer
mediator,
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All | ever wanted to do was fight. If someone
said something to me | didn't like, | didn’'t think
about talking, | just thought about fighting....I came
into a mediation session as a disputant with four
girls on the other side...I figured that the mediator
would tell mewhat | was going to haveto do. But
shedidn’'t. Instead she drew meout, listened to me.
It felt so good to let it all out; then | wasn’t angry
anymore. | thought, “ hey, if this can work for me,
| want tolearnhow todoit” (Davisand Porter, 1933).

Peer mediation emphasizes that everyone in every
conflict has the choice of being overcome by negative
perceptions and resentment, or to control the situation,
takeaction, andresolveitinamatureway. Aspeopleare
madeawareof theconstructiveresultsthat can comeout
of a conflict when dealt with through peer mediation,
they are encouraged to take control of their lives and
relationships with others.

Alsoreported are benefits peer mediation programs
provide for teachers. When encouraging students to
resolve conflicts constructively, teachers could not help
but to adopt some of the problem—solving techniques
themselves:

» 83.9% stated their listening skills improved,

* 89.3% felt they had increased understanding of
individual children's needs and concerns;

» 87.7% felt an increase of use of specific conflict
resolution techniques in the classroom;

* 92.9% felt their attitudes changed to be more
positive about conflict and conflict resolution;

* 78.6% agreed their sensitivity to children whose
backgroundsweredifferent fromtheirsincreased;

* 89.3% noticed an increasein their willingness to
let young people take responsibility for solving
their own conflicts (Metis Associates, 1990).

Not just students and teachers, but an entire school
benefitsfrom apeer mediation program. Peer mediation

promotes a change in attitude toward conflict—instead
of seeing it as a problem that needs to be eliminated, it
can become a process that defines values and leads to
school-wide growth.

If peer mediation programs provide exposure to
conflict resolution skillsintheyounger yearsof elemen-
tary and middle schools, studentswill be morelikely to
use the peer mediation processto solve problemsin the
later years of high school. By the time students reach
high school, some violent tendencies may be more
difficult to overcome and change, and peer mediation
programs are not as successful when introduced to this
age group for the first time. The National Association
for Mediation in Education finds that, “ Peer mediation
programs are generaly reported as being successful;
however, thedatasuggest that they areconsiderably less
successful in the high school arena where whatever is
‘cool’ takes precedence” (Pilati, 1993). Thetraining of
peer mediators and the teaching of conflict resolution
skillsmust occur during theyounger yearsof life, which
will affect the way aperson chooses to resolve conflict
throughout high school and for the rest of hig/her life.

The peer mediation process teaches children that
they areto be active, not reactive, in the situations that
confront them every day. Active behavior encourages
children to adopt the attitude that they are responsible
for their actions. Children aretaught to realizethat they
can governtheir own actions and actually have achoice
to respond in amore constructive way when confronted
with conflict.

Stepsto Implement A
Peer Mediation Program

1. Forman advisory council which shouldinclude:

- students

- parents

- teachers

- administrators
- counselors
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2. Send representatives to be trained or bring in a
professional mediator to train staff members on
site. Training can occur during several in-ser-
vicesessions. All teachers, parents, adminis-
trators, and counselors should be invited to
attend.

3. Purchase or write a program manual including
your purpose, procedures, and plan (timetable),
establishing goas and making modifications
along the way as needs are revealed.

4. Select the students to be trained as mediators.
This can be done in various ways.

- teacher recommendation

- student interest application

- student body elections

- student body sample, appointed

- conflict mediator club participants

5. Train the student mediators by first analyzing
thealternativestoviolence, exposingthemtothe
simple mediation process (establish rules, hear
each student’s side of the conflict, summarize,
and suggest possible solutions to the problem),
and finaly, placing them in many impromptu
role play situations, taking turns being the me-
diator.

6. Makesurethestudent body ismadeaware of the
purpose and availability of the peer mediation
program.

7. Keep the program going with monthly or bi-
monthly meetings including the advisory coun-
cil and the student mediatorsto discuss happen-
ings, problems, successes, and to offer encour-
agement and feedback to all involved.
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Recommended Resour ces

ABA Special Committee on Dispute Resolution

1800 M Street, N.W.

Washington, DC 20036

(202) 331-2258

Clearinghouse in the field of school mediation. Publishes the
Directory to School Mediation Projects.
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Boston Conflict Resolution Program

c/o Boston Area Educators for Social Responsibility (ESR)

23 Garden Street

Cambridge, MA 02138

(617) 492-8820

Provides an elementary school program designed to help teachers
and students improve their understanding of and skillsin, conflict
resolution, violence prevention, prejudice reduction, communica
tion, cooperation, and emotional expression.

Center for Peace Education

118-A East Main Street

Carrboro, NC 27510

(919) 929-9821

Offers programsthat teach nonviolence, conflict resolution, coop-
eration, and prejudicereduction toindividual sand organizationsin
theU.S.

Children’s Creative Response to Conflict (CCRC)

Box 271, 523 North Broadway

Nyack, NY 10960

(914) 358-4601

National network that helps children learn to cooperate, communi-
cate and deal creatively with conflict. Publishes teaching and
parenting materials and specially designed activities in which
adults and children experience new ways to examine conflicts and
develop solutions.

Community Board Program

1540 Market St., Suite 490

San Francisco, CA 94102

(415) 552-1250

Offers classroom curricula, on-site training, publications, videos,

implementation guides, and national institutesprovidingtrainingin
conflict resolution processes and the implementation of student
Conflict Manager programs.

Community Mediation Center

383-A North Main Street

Harrisonburg, VA 22801

(703) 434-0059

Provides mediation and facilitation serviceson aprivate, school, or
businesslevel. On-sitetrainersand peer mediation curriculum are
available.

National Association for Mediation in Education (NAME)

205 Hampshire House

Box 33635, University of Massachusetts

Amherst, MA 01003

(413) 545-2462

Primary national and international clearinghouse for information,
resources, technical assistance, and training in the field of conflict
resolution.

Resolving Conflict Creatively Program (RCCP)

RCCP Nationa Center

163 Third Avenue, Room 103

New York, NY 10003

(212) 387-0225

Focuses on conflict resolution and intergroup relations. Services
include a 20-hour training course for teachers new to the program,
regular classroom instruction in creative conflict resolution based
on a ten unit curriculum, and classroom visits by expert staff
development consultants assist teachers in curriculum implemen-
tation by providing classroom demonstrations and other support
services.
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